	Timings
	Lecturer/Trainer activity
	Student activity
	How Learner Progress is checked
	Resources

	Approximate durations not precise times
	What the lecturer/tutor/trainer will be doing to manage the learning process effectively
	What students will be doing to help them work towards achieving the learning outcome(s) that this activity seeks to promote
	The method(s) that will be used to assess the progress of students towards achieving the targeted learning outcome(s)
	The resources used to run the activity

	30 mins 
	T to introduce discussion and how it is assessed.  T to distribute marking sheets for discussion for peer assessment and justification.  T to distribute a variety of source material and explain ‘question time’ activity.

• make relevant contributions to

discussions, responding appropriately to others
 prepare for and contribute to formal discussion of ideas and opinions

• be flexible in discussion, making different kinds of contributions

• present information/points of view clearly and in appropriate language in formal and informal exchanges and

discussions.


	 Discussions on contemporary issues – newspapers can be used as a source of information - S’s could be encouraged to engage in ‘question time’ role play – where they have to investigate and discuss issues.  Selection of roles to encourage contributions.
	T can distribute Awarding Organisation observation sheets for S’s to complete for peers.  This allows S’s to appreciate how they will be marked in a discussion.  S’s to justify why they allocated marks or made particular comments.  A short activity using non-verbal communication can illustrate the importance of facial expressions and body language, similarly set up 2 S’s to be antagonistic to assess how S’s adapt discussion etc.
A contribution checklist could be produced to encourage S’s to participate.
	Newspaper, brochures, podcasts

	30 mins
	T to distribute examples of text from sample papers, newspapers, brochures, instruction manuals, policies etc.  

• identify the main points and ideas and how they are presented in different texts

• understand texts in detail

• read and understand texts and take appropriate action

in a range of texts including reports,

instructional, explanatory and persuasive

texts, on paper and on screen.


	S’s to skim, scan and identify main points of text with consideration to how they are presented.  S’s to be encouraged to compare a variety of texts.  
	T to illustrate that it essential that S’s read the questions carefully and ensure they use information from ALL the documents provided.  Highlighters can be useful to indicate main points.  S’s to be encouraged to explain if texts are instructional, explanatory or persuasive texts and provide justification for their reasoning.

Panel of experts activity  - can be run over 2 sessions to allow time for S’s to prepare - can encourage reading texts in detail (several S’s allocated as experts to answer questions posed – each chosen S’s takes a particular document to respond to questions posed – this promotes not only the ‘expert’ reading the document carefully – but peers who need to be aware of the information to check that the questions have been answered correctly)
	A range of texts including reports,

instructional, explanatory and persuasive texts, on paper and on screen.



	30 mins 
	T to distribute examples of text from sample papers, newspapers, brochures, instruction manuals, policies etc.  

• identify the main points and ideas and how they are presented in different texts

• understand texts in detail

• read and understand texts and take appropriate action

in a range of texts including reports, instructional, explanatory and persuasive

texts, on paper and on screen.


	S’s to skim, scan and identify main points of text with consideration to how they are presented.  S’s to be encouraged to compare a variety of texts.  
	Panel of experts activity.  An extension Activity could be provided to allow S’s to compare instructional, explanatory and persuasive texts – if ICT available this can be done on line – alternately T could print out various samples for S’s to use.  T to ask S’s for other examples of where this type of text is used – this encourages transferability of skills.
	A range of texts including reports,

instructional, explanatory and persuasive texts, on paper and on screen.



	30 mins
	T to request that S’s produce an instruction guide to safe use of facebook or MSN, detailing main points from turning computer on to sending messages and uploading pictures etc.  This is to be followed in session 2 by sending a letter to staff groups to persuade them to allow facebook  or MSN use in school/college.  It should be followed by an email (written) to a friend detailing main points.
• write clearly and coherently including an appropriate level of detail

• present information in a logical sequence

• use language, format and structure suitable for purpose and audience

• use correct grammar including

subject/verb agreement and correct and consistent use of tense

• ensure written work includes accurate grammar, punctuation and spelling and that meaning is clear

in a range of documents on paper and on

screen.


	S’s may be required to research facebook or MSN  if they do not use it – this will however utilise understanding texts in detail.
	T must emphasis formatting responses.  Use of titles, paragraphs, logical sequence and appropriate language may have to be explained in detail.   S’s are often uncomfortable about where a sentence should end and where to start a new paragraph – going over basics (such as read your work and only stop for breath when there is a comma or a full stop – or count how many points you have made in a sentence) can improve confidence in this situation.  For report writing it may be necessary to remind S’s about format expected - many S’s lose marks because they forget to use a title and sub headings.
  Upper case and lower case are often confused – many S’s use i and not I.  
Explain the importance of proof reading to check spelling, punctuation and grammar.  A main downfall for S’s is using commas instead of a full stop to mark the end of a sentence.
	Exemplar instruction guides could be provided.
http://www.bbc.co.uk/skillswise/words/grammar/punctuation/apostrophes/
http://www.bbc.co.uk/skillswise/words/grammar/


	30 mins
	Follow on from last session:

T to instruct S’s to send a letter to staff groups to persuade them to allow facebook use in school/college.  It should be followed by an email to a friend detailing main points.

• write clearly and coherently including an appropriate level of detail

• present information in a logical sequence

• use language, format and structure suitable for purpose and audience

• use correct grammar including

subject/verb agreement and correct and consistent use of tense

• ensure written work includes accurate grammar, punctuation and spelling and that meaning is clear in a range of documents on paper and on

screen.


	
	When letter writing it is imperative that S’s are reminded to format letter appropriately – the use of senders address, date, and salutation are often forgotten in exams.  A quick ‘test’ could be – how do staff know who to respond to, when was the letter sent, who sent the letter and does the language used encourage a response from the staff groups?

When writing an email format must be addressed and use of language – T may have to discuss informal language and how it differs from colloquialism.   
	Exemplar  letter could be provided for students to ‘test’ for appropriateness. 

	30 mins
	T to instigate Spelling, punctuation and grammar check of work carried out in last 2 sessions.  T to encourage peer assessment.  
	S’s to peer assess work – S’s to be encouraged to use dictionary to check spellings.  
	T could instigate ‘points for errors found activity’ – where S’s are rewarded for finding errors in work produced.  Double points could be awarded when words used in source documents are misspelt – S’s often lose marks in exams for this.  This activity will need to be managed carefully – all work should be ‘anonymous’ to protect S’s.  Alternately S’s could use this Activity on their own work.
SPAG are worth 40% of marks therefore it is essential that this is addressed. 
	student work from last session

	60 mins
	T to distribute sample assessment activities for S’s to complete individually.  T will circulate and assess progress and provide formative feedback on an individual basis.  T will collate key issues to discuss in final review session.
	S’s to individually complete sample assessment.  S’s to receive formative feedback on an individual basis.
	Completion of sample assessment activity.

	Sample assessment of chosen awarding organisation

	30 mins
	T to have a sample assessment workshop – each question within the sample will be discussed and explained by T.   
	
	Encourage peer questioning and feedback – request methods used and justifications for chosen approaches.  T to ask S’s to explain why T used specific approach – be prepared to justify to S’s 
	Sample assessment of chosen awarding organisation

	
	
	
	
	

	
	
	
	
	

	Session Evaluation: Consider what went well, areas for improvement, points to take forward

	Which activities/assessment methods worked well and would be worth using again?  Which activities/ assessment methods worked less well and might need to be amended?  Is there any information from this session that would be useful to record and act on when planning the next lesson with this group?




