	Timings
	Lecturer/Trainer activity
	Student activity
	How Learner Progress is checked
	Resources

	Approximate durations not precise times
	What the lecturer/tutor/trainer will be doing to manage the learning process effectively
	What students will be doing to help them work towards achieving the learning outcome(s) that this activity seeks to promote
	The method(s) that will be used to assess the progress of students towards achieving the targeted learning outcome(s)
	The resources used to run the activity

	30 mins 
	T to distribute worksheets to enable S’s to work in small groups. Worksheets to include: • add, subtract, multiply and divide whole numbers using a range of mental methods 
• multiply and divide whole numbers by 10 and 100 using mental arithmetic

• understand and use equivalences between common fractions, decimals and percentages

• add and subtract decimals up to two decimal places

• solve simple problems involving ratio, where one number is a multiple of the other

• use simple formulae expressed in words for one- or two-step operations

T will follow carousel with whole group discussion on activities and where these skills might be applied in real life.
	S’s to participate in carousel of timed activities to enable them to refresh skills in all areas. 

S’s will participate in whole group question and answer activity.
S’s to link technical skills with real life scenarios e.g. 1/3 off an item of clothing 
	Completion of carousel activity – 
Participation in whole group question and answer.

T to discuss time management – guidance to be provided with regard to planning and preparing to answer questions – Reading through the question fully before attempting to answer.  
S’s need to be reminded that they must attempt every task as each assessment weighting must be addressed.   
S’s must also be made aware of spending too long on answers that will only achieve low marks – many students run out of time due to poor time management often failing to complete tasks that hold up to half of marks available. Similarly S’s must be reminded of the necessity of showing working out – even in a simple equation – this is the first introduction of showing process used.
	Worksheets prepared by Tutor
Resources for fractions etc. also available from 

http://www.bbc.co.uk/skillswise/numbers/fractiondecimalpercentage/decimals/usingdecimals/quiz.shtml


	30 mins
	T to cover the following;
solve problems requiring calculation, with common measures including money, time, length, weight, capacity and temperature

• convert units of measure in the same system

• work out areas, perimeters and volumes in practical situations

• construct models and draw shapes, measuring and drawing angles and identifying line symmetry
	Selected S’s to participate in market stall activities.  Worksheets and answer sheets to be provided to market stall holders – who will distribute worksheets to ‘test’ visitors to their stalls.  T to carefully select S’s to ensure this exercise increases confidence of S’s.  
T to circulate and assist Market Stall holders where appropriate.
	Completion in market stall activity
T to encourage S’s to problem solve – providing a problem and asking students how they would approach the problem and what tactic they would use to address a particular problem often stimulates problem solving skills – it also promotes explanation of process used to tackle the problem.  S’s must then be encouraged to ‘show’ this process – either through using written explanation or in step by step calculations e.g. 4x12=48

48+12=60 or 

4 adult tickets at £12 = £48 plus another adult who arrived late = £48+£12= £60
Initially – use a highlighter to break down the question into what is being asked in stages – then address each step to ensure all parts of question are addressed.

 Converting units first - splitting an unusual shape into smaller sections. 

Similarly many students become confused when working with £ and pence and find it difficult to convert e.g.  1000 units of electricity used at 1294 pence per unit into cost to nearest pound. 
	

	30 mins
	T to discuss how these skills may be used in context.  T to design an activity that allows S’s to apply the technical skills above.  T to circulate and assist where necessary.
	S’s to be encouraged to apply the technical skills in appropriate activity.

T to confirm correct responses and approaches.
	T could use sample questions to allow S’s to apply the techniques above – Chalkface activities available to practice problem solving. 
T to ask S’s why they chose a particular method and why it worked/didn’t work – T should then talk through ‘best’ approach with group and request justification for responses.
	Chalkface activities

Tutor designed activities.

	30 mins
	T to cover the following:

extract and interpret information from tables, diagrams, charts and graphs

• collect and record discrete data and organise and represent information in different ways
	S’s could be encouraged to collect and record data that could be represented in a chart, table, graph etc.  (e.g. How many hours to you spend on facebook per day)
	Production of graph/chart/table

T to remind S’s of title, axis, labels and how to read a scale on an axis.  T to emphasise the importance of using a sensible scale, Graph paper and rulers when drawing a graph – many students lose marks as they do not use the graph paper provided in exams and can lose marks for not using as ruler.  
	Student information

Graph paper



	30 mins
	T to cover the following:

find mean and range

• use probability to show that some events are more likely to occur than others

• understand outcomes, check calculations and explain results.
	S’s could be encouraged to complete the following activity -  random salaries game – S’s to be asked to write down their ideal salary then calculate the mean and range


	Completion of activity
Mean and range are often confused within exams – therefore a refresher is necessary.  It is essential that S’s are encouraged to check calculations e.g. checking a subtraction by adding back – or making reasonable assumptions e.g. correct as it is near to 50% of total - getting S’s to explain how they check answers/responses is good practice for FS exams.
	

	30 mins
	T to introduce Sample questions walk through with good and poor examples of previous papers.  T to circulate and assist where necessary.
	S’s to be encouraged to read through good and poor examples and provide feedback as to how they would approach the task.

T to confirm correct responses and approaches.
	T to read through with S’s, encouraging the use of highlighters or underlining to note key points to be covered.  T should also strongly recommend use of planning or draft pages to focus S’s on how they will approach task.  Draft/planning sheets are not normally marked, however, they will encourage a systematic approach to addressing the problem presented.  T to discuss approaches used – why they were appropriate/inappropriate – encourage steps (that can be ticked off draft/planning sheet) in approaching a task.  Explain to S’s that they must be prepared to explain (often in writing) the process used.
	Previous papers

	60 mins
	T to distribute sample assessment activities for S’s to complete individually.  T will circulate and assess progress and provide formative feedback on an individual basis.  T will collate key issues to discuss in final review session.
	S’s to individually complete sample assessment.  S’s to receive formative feedback on an individual basis.
	Completion of sample assessment activity.
T to encourage timing – a countdown method can be useful in the first instance e.g. we are now 15mins into exam you should be on question 4 (refers to time management above) – Encourage S’s to ‘not panic’ re-read question and attempt to use staged approach to tackling question – one bit at a time. T needs to circulate and encourage and assess progress – providing formative feedback and confirmation of appropriate approaches.   Encourage reasonable assumption where necessary – (S’s need considerable encouragement and confidence building to do this – they are often unsure if they are allowed to ‘make things up’) -  FS will not dictate what needs to be done – S’s must be comfortable with explaining the process used and justifying their approach – even in Maths this requires written explanation.
	Sample assessment of chosen awarding organisation

	30 mins
	T to have a sample assessment workshop – each question within the sample will be discussed and explained by T.   
	
	Encourage peer questioning and feedback – request methods used and justifications for chosen approaches – offer alternative methods of problem solving – e.g. would you have reached the same answer if you had used this approach - ask S’s to explain why T used specific approach – be prepared to justify to S’s 
	Sample assessment of chosen awarding organisation

	
	
	
	
	

	
	
	
	
	

	Session Evaluation: Consider what went well, areas for improvement, points to take forward

	Which activities/assessment methods worked well and would be worth using again?  Which activities/ assessment methods worked less well and might need to be amended?  Is there any information from this session that would be useful to record and act on when planning the next lesson with this group?




